Team of Advocates for Special Kids
A Parent Organization Serving all Ages and all Disabilities

Delia Lopez Program Manager

Team of Advocate for
Special Kids (TASK)
Is a parent training and
information Center that
Serves all ages and all
disabilities
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 Non

profit corporation
 Incorporated in 1978
 Formed by group of parents of children with
disabilities
 Funded through federal, state and private
organizations and donations
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TASK Offices:


Anaheim (Main Office)



Alhambra (ELARC Family R L)



Los Angeles (South Gate)



Riverside (C. E. Wylie Center)



San Bernardino (I RC)



San Diego
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One on One Telephone Advocacy
Parent Education-Workshops & Advocacy Training
Legal Rights Information
IEP Clinics
Information & Referrals
Book & Video Lending Library
TECH Center (Anaheim and South Gate)
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Graduation & Drop-out
 Postsecondary Education
 Employment
 Income
 Living Arrangements
 Recreational Activities


National studies and reports have repeatedly documented that
compared to their non-disabled peers, students with disabilities
are less likely to receive a regular high school diploma, drop
out twice as often, enroll in and complete post secondary
education programs as half the rate, and are employed at
approximately one-third the rate (32% compared to 81%)
(National Center for Education Statistics, 2000; National Council on Disability , 2003; National Longitudinal
Transition Study-2, 2005)



People with disabilities remain twice as likely to drop out of high school. (21% compared to 10%)



People with disabilities reported being employed full or part time. (35% compared to 78%)



Three times as many people with disabilities live in poverty, with annual household incomes below $15,000
(26% compared to 9%)



People with disabilities are twice as likely to have inadequate transportation. (31% compared to 13%)



A much higher % of people with disabilities go without needed health care. (18% compared to 7%)



People with disabilities are less likely to socialize, eat out or attend religious services compared to people
without disabilities.



Life satisfaction for people with disabilities. (34% compared to 61%)



“People with disabilities remain twice as likely to drop out of high school.



Only 35% of people with disabilities reported being employed full or part time,
compared to 78% of those who do not have disabilities.



Three times as many people with disabilities live in poverty…



People with disabilities are twice as likely to have inadequate transportation.



People with disabilities are less likely to socialize, eat out, or attend religious
services…



“Life satisfaction for people with disabilities trails, with only 34% saying they are
very satisfied with their lives compared to 61% of those without disabilities”.

Strong Program
Family
Partnership

Example Programs
Philosophy and policies
on cultural dynamics and
inclusion
Importance of Family
Staff that reflect the
ethnic makeup
Emphasis on training,
education, and
curriculum

High Family
Engagement

Positive Child
and Family
Outcomes

Culturally Sensitive
Practices
Culturally assessment
tools
Transition Personnel
Integration and
acculturation
Families attitudes /beliefs
Rearing/norms/structure
Cultural values
Communication Style
Families goals
Families as equal partners
Locations and time
Child care
Bilingual & Bicultural
Print material
Limiting jargon
Transitional services

Latinos are the fastest-growing ethnic minority group in the United States,
especially among families living in poverty and children under 5 years of age.
The number of Latino children under 5 is expected to increase 146%
between 2005-2050 (Day, 1996) Currently, Latino children already
represent 21.4% of the early childhood population-an amount larger that all
minority groups of that age combined. Relative to the size of this population,
there exist little research considering Latino infant and child development.
To be understand the various factors influencing Latino infant development,
it is important to explore the contributions of parenting behaviors to young
children’s development within the broader context of demographics,
community characteristics, and other factors.
(Harvard Family Research Project: June, 2007 Young Latino Infants and Families: Parental Involvement
Implications from Recent National Study by: Michael L. Lopez, Sandra Barrueco, Erika Feinauer, Jonathan
C. Miles)

STATE
1.

Confusion

2.

Denial

3.

Guilt/Anger

4.

Hope/Unrealistic Hope

5.

Depression

6.

Understanding

7.

Acceptance

8.

Laughter

PARENT/FAMILY

BUDDY/PROFESSIONAL

STATE

PARENT/FAMILY

BUDDY/PROFESSIONAL

1.

Confusion

Waiting, doubtful. May make excuses: “But
he can pay attention to a whole commercial.

Encourage parent to get assessment. Make
referrals to parent support groups and to
professionals.

2.

Denial

Maybe “they” are wrong. He’s all boy. She’ll
talk when she is ready.

Listen, encourage, may have to confront in
a positive manner.

3.

Guilt/Anger

Loss of self-esteem. “If only, why me?”
Need for revenge. May experience shame.

Patience, support, provide options,
information.

4.

Hope/Unrealistic Hope

Learning time. Does a lot of “shopping” for
cures. Becomes a “Super Parent.”
Looks for miracle cures in National
Inquirer.

Easy to teach and assist. Parent wants all
the information you can give.
Guide away from quackery.

5.

Depression

When it can’t be “fixed”, a sever let down.
Loss of self-esteem. May last a long time. Is
uncooperative.

6.

Understanding

7.

Acceptance

Knows there is a problem. I aware of
aspects of the disability. Exhibits realistic
behavior and goals. Is a good advocate for
the child.
Child is OK. I’, OK. Parent can look ahead
10 years, and will collaborate.

Difficult to assist. Be there.
Put in contact with parents in similar
situation.
Advocate for the child.
Can deal with the parent from the adult
cycle.
Parent will listen and consider.

8.

Laughter

Parent often can laugh at happenings caused
by the disability. Used as a release.
Necessary for balance.

Interactive development of a program is
possible.
May not be appropriate for a buddy or
professional to initiate laughter, but should
not judge parent’s reactions.



S – SENSITIVITY



P – PARTICIPATION



E – EXPERIMENTATION



R – RESPECT



O – OPENNESS

Three types of Behavior:
1. Assertively
2. Passive
3. Aggressive

Increased

student achievement
Increased attendance
Fewer discipline problems
Improvement in their child’s attitude
Frequent and effective communication

1.
2.
3.
4.
5.
6.

7.
8.
9.
10.
11.
12.

Promoting ownership
Have a open door policy
Look for opportunities for informal talks
Make personal phone calls, email, daily notebook
Speak or write to parents in their native language
Be aware of cultural differences when you communicate
Give parent essential roles
Keep parents informed through newsletters, coffee's, e-mail
Listen to parents
Explain to parents
Provide parents a “Parents Room”
Encourage volunteerism

“The National Standards and Quality Indicator for Transition”

Participation in promoting the social, emotional, physical,
academic, and occupational growth of youth. Successful
family involvement relies on meaningful collaboration
among youth, families, schools, and agencies.

 Respect
 Get

education

involved in school related activities

 Participate
 Special

on decision-making bodies

place for children to do homework

 Communicate
 Pay

with their children daily

attention to their child’s academic progress.



Knowing oneself



Making choices



Taking control



Believing oneself



Taking action to reach one’s
goals













Believe in family/school/community partnerships
Review child’s progress
Daily progress monitoring on particular concerns
Active supervision home-community
Regular home-school communication
They ask probing questions
Volunteerism
Care about professionals as people
Families and communities working together can help
Families, schools, and communities are learning how to work together to provide
healthy, safe and supportive environments for children

Transition is the passage from one place or time to
another. In education, it is used to describe the passage
from school to adult services and the full community
participation. It is a bridge between the security and
structure offered by the school and the opportunities
and risks of adult life. (Will, 1989)

Families can provide valuable information to the IEP that should be in effect when the
student turns 16 or early if appropriate. The IEP must include :








Appropriate measurable postsecondary goals based upon age-appropriate transition assessment
related to training, education employment and, where appropriate, independent living skills;
The transition services (including course of study) needed to assist the student in reaching those
goals;
Beginning not later than one year before the student reaches the age of majority under state law,
a statement that the student has been informed of his/her rights under the IDEA, if any, that
will transfer to the student on reaching the age of majority under CFR [615(m)]; and
For students in grades 7 -12 inclusive, any alternative means and modes necessary for the child
to complete the district’s prescribe course of study and to meet or exceed proficiency standards
for graduation.

















Have a clear understanding of the goals of the meeting
Look ahead and plan ahead
Be a team player
Be objective about the IEP/ITP meeting and how it functions
Learn how to ask for assistance and clarification
Respect others and listen to what they have to say
Be assertive, honest direct and respectful
Be prepared to work
Being involve in transition assessments
Support grade level transition activities
Understand the “age of majority”
Parent mentoring
Promote trust and confidence
Focus on the need of the child
















Mentoring/self advocacy
Promote trust and confidence
Understanding Special Education Law(IDEA) and No Child Left Behind
Teach decision making
Take risks, try new things
Diploma tract vs. certificate of completion
Understanding transitional services
Understand that young people make mistakes and change their minds
Develop opportunities for self-advocacy, assist only if is necessary
Know when to “step-back” or when to “step-in” without taking over
Letting go/celebrating the small steps
Understand his disability help him feel good about him self
Family religious beliefs and culture for opportunities to learn
Remember self-determination doesn’t just happen. Requires preparation, practice,
partnership with school and agencies







Step 1: What are the student’s goals for the future?
Step 2: What are the skills the student has?
Step 3: What support/services will need to reach goals?
Step 4: Where/who provide support/services?
Step 5: How do you ensure student is on track?

1.
2.
3.

4.
5.
6.
7.
8.

Providing prevocational programs and assessing work-relates skills,
interest, aptitudes and attitudes
Coordinating and modifying the regular education program
Assisting individuals in developing attitudes, self-confidence, and
vocational competencies to locate, secure, and retain employment in
the community or sheltered environment, and to enable such
individual to become participating members of the community
Establishing work training programs within the school and community
Assist in job placement
Instructing job trainers and employers as to the unique needs of the
individuals
Maintaining regularly schedule contact with all workstations and job
site trainers
Coordinating services with the Department of Rehabilitation and other
agencies as designed in the IEP

Assessment of the student interest, abilities, and special needs with respect to
completing successfully the vocational education program;
 Special services including adaptation of curriculum, instruction, equipment, and
facilities, designed to meet the needs of the student;
 Guidance, counseling, and career development activities conducted by
professionally trained counselors who are associated with the provision of such
special services; and
 Counseling services designed to facilitate the transition from school to postschool employment and career opportunities
A comprehensive vocational assessment should be undertaken prior to a student’s
enrollment in a vocational program. The assessment process should determine:
 Vocational Interest
 Aptitudes
 Achievement
 Potential


Guardianship
Conservatorship
Limited

Conservatorship

Each student must begin taking the CAHSEE beginning in
the 10th grade.
A student may continue taking the CAHSEE during each
administration of the test.
The test has two sections: English and mathematics. The
English portion consists of multiple choice questions
and two essays. The math portion covers arithmetic,
statistics, data analysis and probability, number sense,
measurement and geometry, mathematical reasoning
and algebra. It will be administered three times each
year.

The State Board of Education (SBE):
1)

Adopts the following criteria to define eligible students with disabilities (SWDs) pursuant to California EC Section 56101 for the purposes of the SBE establishing a waiver
policy to streamline waiver requests from local educational agencies (LEAs) or special education local plan areas (SELPAs) on the behalf of any eligible SWD who meet
the following criteria:

Has an operative Individualized Education Program (IEP) adopted pursuant to the federal Individuals with Disabilities Education Act (20 U.S.C. Sec. 1400 et seq.) or a plan
adopted pursuant to Section 504 of the federal Rehabilitation Act of 1973 (29 U.S.C. Sec. 794(a)) that indicates that the eligible SWD has an anticipated graduation date
and is scheduled to receive a high school diploma on or after July 1, 2012;


Has not passed the CAHSEE;



Has satisfied or will satisfy all other state and local requirements for the receipt of a high school diploma on or after July 1, 2012;



Has attempted to pass both portions of the CAHSEE (i.e., English language arts and mathematics) at least once, with the accommodations or modifications, if any,
specified in the student’s IEP or Section 504 plan; and



Has attained a performance level scale score of 300 (Basic) or above on the Standardized Testing and Reporting (STAR) Program California Standards Test (CST) in
English language arts (ELA) grade ten or Algebra I without the use of a modification, or a scale score of 350 (Proficient) or above on the California Modified Assessment
(CMA) in ELA grade ten or Algebra I.



2)
Pursuant to EC Section 60851(b), all SWDs shall take the CAHSEE in grade ten for the purposes of fulfilling the accountability
requirements of the federal Elementary and Secondary Education Act.



3)

This policy will expire in two years unless the SBE reviews and renews the policy.

A certificate of completion is a certificate that provides
some recognition to students who meet their IEP goals
or complete a prescribed alternative course of study who
will not be receiving a regular diploma. State law ensured
that rights of pupils receiving these certificates to
participate in graduation ceremonies and any school
activity related to graduation.

SYSTEMS THAT MAY HELP
DOMAINS

OPTIONS TO SPECIFICS
CONSIDER

Employment

Competitive
Employment
Supported
Employment
Volunteer
Placement

Full-time
Part-time
Individual supported
employment
Enclave
Mobile work crew
Full-time
Part-time
Community education

Training &
Education

Colleges
Adult Education
Trade, Technical
Schools
Specific Vocational
Training and
Placement Programs
Community-Based
Adult Day Programs

Universities, Public or Private
Communities Colleges
Business School
Apprenticeship
Regional Occupational
Programs, Centers
Workability I, II, III
Summer Youth Training
Program
Transition Partnership
Program
Work Experience Education
Vocational Education
Adult Vocational Center
Full Inclusion Activity Center
Behavior Managements

Financial/
Economic

Insurance
Benefits Specialist
(Independent
Living Centers)
Income/Wages
Supplemental
Security
Income
Medi-Cal, (HMO)
Food Stamps
Money
Management
Plan for Achieving
Self-Support
(PASS)
Consumer Skills

SSI,SSDI
Sub-minimum/regular
wage scales
Ticket to work
250% Medi-Cal
Short, Long-range
financial planning

Residential

Family residence
Independent
Living
Group Home
Residential Care
Facility

Recreational

Home
Church
Neighborhood
Hobbies
Community
Clubs

With parent, relative,
guardian
With in-home support
service
Without in-home
support service
Board and care
Staffed apartment or
house
Integrated, therapeutic,
Or general services
Mobility

Social
Relationships

Co-Workers
Advocates
Family
Counselors
Friends

Daily, weekly, monthly
Support for activities
Nature of activities

Independent
Living

Transportation
Domestic
Activities
Socialization and
Sexuality

Car, public
transportation
Housekeeping needs

Health

Medical and
Dental Needs

IDEA

states that "assistive technology
devices and services" must be provided by
school districts to eligible children if
necessary to ensure the provision of a free
appropriate public education.

 In

order to access and use technology tools
effectively in college, students with disabilities
must be adequately prepared in high school.
The differences between the protections and
procedures of the IDEA and the ADA make
transition planning in high school especially
important for students in special education who
want to go on to college.

laws affecting college students with disabilities and
the process of obtaining assistive technology in college
are completely different from the K-12 world.
 The Individuals with Disabilities Education Act
(IDEA) is not in effect in higher education.
education Colleges
have no legal responsibility to identify students with
disabilities or involve parents in decision making.
Parents are often surprised to learn that there are no
IEP’s in college.
 The

Thank you!!!

